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INTRODUCTION:


     This article mainly describes how Spanish speaking students can overcome problems in spelling by providing teachers with teaching ideas to help students fulfill this goal. Different opinions and perspectives to the way English spelling should be taught to nonnative speakers were considered and analyzed in order to highlight the important role spelling plays in language learning.  It is important to start dealing in class with this aspect of language mentioned above, since it is mostly through written communication that students transmit their messages and ideas to others.  Acquiring an excellent spelling may make students feel more self-confident when trying to make use of the target language in real-life situations. The ideas and material provided in this course can be modified and adapted considering aspects; such as, students’ age, English level, learning styles, among others. 



GENERAL PURPOSE:  To provide teachers with the necessary tools to help their 
                                       students develop competence in English spelling from 
                                       different perspectives.



SPECIFIC OBJECTIVES: The relation of the sound system of English and     
                                          
a) Listening
b) Morphology
c) Spelling
















GLOSARY OF TERMS: 


There now follows a list of some of the important terms used on this site.  The definition for each term makes it easier for the reader to understand the activities, exercises and some other material included here. 
 
Affricate: Also called affricative. a speech sound comprising occlusion, plosion, and frication, as either of the ch-sounds in church and the j-sound in joy.

Allograph: Linguistics. a variation of a grapheme that is in complementary distribution or free variation with another form of the same grapheme, as t and T or n in run and nn in runner; an orthographic contextual variant.

Alphabetic principle: Words are composed of letters which represent sounds
Alveolar: Phonetics. articulated with the tongue touching or close to the alveolar ridge, as English t, d, n; gingival.

Articulation: Phonetics. 
a. the act or process of articulating speech. 
b. the adjustments and movements of speech organs involved in pronouncing a particular sound, taken as a whole. 
c. any one of these adjustments and movements. 
d. any speech sound, esp. a consonant. 

Base: Grammar. the part of a complex word, consisting of one or more morphemes, to which derivational or inflectional affixes may be added, as want in unwanted or biolog- in biological.

Bilabial: produced with the lips close together or touching: the lips touch at one phase of the production of the bilabial consonants p, b, and m; they do not for the bilabial w.

 Coda: Phonetics. the segment of a syllable following the nucleus, as the d-sound in good.

Consonant: (in English articulation) a speech sound produced by occluding with or without releasing (p, b; t, d; k, g), diverting (m, n, ng), or obstructing (f, v; s, z, etc.) the flow of air from the lungs (opposed to vowel). 


Dental: (of a speech sound) articulated with the tongue tip touching the back of the upper front teeth or immediately above them, as french t.

Diagraph: the diagraph for the / e / sound may be for example –ay as in way
Diphthong: Phonetics. an unsegmentable, gliding speech sound varying continuously in phonetic quality but held to be a single sound or phoneme and identified by its apparent beginning and ending sound, as the oi-sound of toy or boil.

Fricative: (of a speech sound) characterized by audible friction produced by forcing the breath through a constricted or partially obstructed passage in the vocal tract; spirantal; spirant. 

IPA: the set of symbols and modifiers designed, principally on the basis of articulatory considerations, to provide a consistent and universally understood system for transcribing the speech sounds of any language: devised by the International Phonetic Association. Abbreviation: IPA, I.P.A. 

Manner of articulation: the degree of obstruction or the type of channel imposed upon the passage of air at a given place of articulation, as denoted by such categories as stop, fricative, nasal, and semivowel. 

Plosive: (of a stop consonant or occlusive) characterized by release in a plosion; explosive. 

Liquid: Phonetics. characterizing a frictionless speech sound pronounced with only a partial obstruction of the breath stream and whose utterance can be prolonged as that of a vowel, esp. l and r.

Nasal: Phonetics. pronounced with the voice issuing through the nose, either partly, as in french nasal vowels, or entirely (as in m, n, or the ng of song). 

Minimal pair: a pair of words, as pin and bin, or bet and bed, differing only by one sound in the same position in each word, esp. when such a pair is taken as evidence for the existence of a phonemic contrast between the two sounds. 

Morphology: the patterns of word formation in a particular language, including inflection, derivation, and composition. 
. 

Nucleus: the central, most prominent segment in a syllable, consisting of a vowel, 
diphthong, or vowel-like consonant, as the a-sound in cat or the l-sound in bottled; 
peak. 

Orthography: the part of language study concerned with letters and spelling. 

Phoneme: speech sound which is distinctive within the system of a particular
language.

Phonics: a method of teaching reading and spelling based upon the phonetic interpretation of ordinary spelling. 

Phonogram: a unit symbol of a phonetic writing system, standing for a speech sound, syllable, or other sequence of speech sounds without reference to meaning. 

Place of articulation: the location at which two speech organs approach or come together in producing a speech sound, as in the contact of the tongue and the teeth to form a dental sound. Also called point of articulation.

Prefix: an affix placed before a base or another prefix, as un- in unkind, un- and re- in unrewarding.

Prominence: it refers to the placement of stress in discourse by the speaker ( often referred to as ‘sentence stress’ ); see stress. Also known  as highlighting, focus, tonic prominence.

Prosody: the stress and intonation patterns of an utterance.

Rhyme: a word agreeing with another in terminal sound: Find is a rhyme for mind 
and womankind. 

Schwa: the mid-central, neutral vowel sound typically occurring in unstressed syllables in English, however spelled, as the sound of a in alone and sofa, e in system, i in easily, o in gallop, u in circus.

Semi-vowel: a speech sound of vowel quality used as a consonant, as (w) in wet or (y) in yet.

Stress: emphasis in the form of prominent relative loudness of a syllable or a word as a result of special effort in utterance.

Spelling: the manner in which words are spelled; orthography.
Suffix: an affix that follows the element to which it is added, as -ly in 
kindly.

Tone: a musical pitch or movement in pitch serving to distinguish two words otherwise composed of the same sounds, as in Chinese. 

 Velum: Anatomy. the soft palate
Vowel: (in English articulation) a speech sound produced without occluding, diverting, or obstructing the flow of air from the lungs (opposed to consonant). 

Word-stress: the stress pattern or patterns associated with the words of a particular language when they are considered in isolation.



PHONICS AND SPELLING 

     The following information is based on the alphabetic principle where letters and combinations of letters represent the speech sounds of a language. From a linguistics perspective English spelling is based on this principle. As we know, there is no relation between pronunciation and spelling in English. There are only twenty six letters in the alphabet which are represented by the forty or more phonemes of spoken English. As a result, we get what we know as diagraphs where two letters are fused together to represent specific and distinct sounds.

     As teachers we need to reflect on the different objectives of language teaching considering the age of the students, learning styles , learners´ needs and classroom situation, among other important factors and aspects:

a) Centered on the form: For example: spelling
When we center our teaching on the form ( spelling ), we as teachers need to train our students on how spelling is learned through training activities.  For example:  In teaching the relation there is between pronunciation and spelling when teaching letters, we may focus on the name of the letter,  the way it is written, the sound it stands for,  and where and how we produce the sound ( letter ).

b) Centered on the meaning.

After  we have reflected on how a letter is spelled, we need to make use of it in context: making use of communicative activities following this sequence:
a) pre communicative; for example,  in a word.
b) Communicative; for example, in a sentence
c) Structured communication; for example, in a pre determined written conversation or text.
d) Authentic communication; for example, in a real written mini conversation or text.
c) Centered on the learner.
     This is done by motivating our students about the importance of learning spelling and how they can continue practicing outside of the classroom through regulating activities , making use of learning strategies. For example: On a newspaper they can underline words that contain the letters they have learned in class.

     Following are some suggested steps in order to teach English spelling through phonics to Spanish native speakers.  The information provided here may be modified and adapted according to the age, level of English and classroom situation. 

Step 1: Teachers as well as students need to have some knowledge of the organs 
             of speech.

Figure 1: Diagram of Organs of Speech








INSTRUCTIONS: It is important to reflect on where and how sounds are actually produced. Teachers need to visualize the chart of the vocal apparatus and learn about the different articulators used in the production of sounds. It is not recommended to only memorize the technical terms to describe each articulator, but also to think of an example of a sound to visualize where and how it is being produced. For example; the / t / sound in Spanish is produced by placing the tip of the tongue behind the upper teeth, and in English the / t / sound is produced by placing the tip of the tongue on the alveolar ridge. As Teachers we need to know the difference in the way sounds are produced in the two languages for a better understanding of how sounds are actually produced in English specially.







STEP 2:  Teachers need to reflect on the differences we have between the vowel 
                charts of English and Spanish

Figure 2: Contrastive vowel charts of English and Spanish

                              SPANISH                                         ENGLISH
             front         central      back                 front          central       back
	

high
	

/ i /
	
	

/ u /
	

	/ i /


        /  /
	
	       / u /


/ U /
	

high

	

mid
	

/ e /
	
	

/ o /
	
	/ e /


        /  /
	
 /  /-/ ə /
/ ɝ /-/ ɚ /
	        / o /


	

mid

	

low
	
	

/ a /
	
	
	       / æ /
	

/ a /
	       / Ɔ /
	

low


       unrounded     semi       rounded     unrounded      semi           rounded
                             rounded                                             rounded


INSTRUCTIONS: By making use of the vowel charts and the face diagram above, contrast the vowel sounds of the native language and the target language. Observe how many symbols there are in Spanish and how many in English. Look at the description for each vowel sound of Spanish and English based on the following criteria:

CRITERIA FOR VOWEL SOUNDS


a) Advancement of the tongue

Front
Central
Back

b) Height of the tongue

High 
Mid
Low


c) Lip rounding

Rounded
Semirounded 
Unrounded

d) Tenseness (  For English vowel sounds )

Tense
Lax


1. Spanish vowel sounds description:

Listen to every vowel sound in Spanish on THE SOUNDS OF SPANISH site.

	/ i /  
	front
	high
	unrounded

	/ e /
	front
	mid
	unrounded

	/ a /
	central
	low
	unrounded

	/ u /
	back
	high
	rounded

	/ o / 
	back
	mid
	rounded



2. English vowel sounds description
Listen to every vowel sound in English on THE SOUNDS OF AMERICAN ENGLISH  site.

	/ i /
	front 
	high 
	unrounded
	tense

	/  /
	front
	high
	unrounded
	lax

	/ e /
	front
	mid
	unrounded
	tense

	/  /
	front
	mid
	unrounded
	lax

	/ æ /
	front
	low
	unrounded
	lax

	/ a /
	central
	low
	semirounded
	lax

	/ ə /
	central
	mid
	semirounded
	tense/lax

	/ u /
	back
	high
	rounded
	tense

	/ U /
	back
	high
	rounded
	lax

	/ o /
	back
	mid
	rounded
	tense

	/ Ɔ /
	back
	low
	rounded
	lax



Once we have observed where and how each vowel sound is produced in Spanish as well as in English. Look at the following tips to identify the relation between each sound and spelling. Look at  the  following charts that include some of the most typical spellings for each vowel sound in English. Some examples have been provided to give you an idea on how to make use of this in the classroom depending on the age and level of English of your students. The arrow in each of the following charts means that there is a change in the quality of the original sound, this is mainly caused by the use of the letter  “ r “ in each case.



V O W E L    S O U N D S AND SPELLING

Figure 3: Typical spelling ( diagraph ) for the production of the / i / sound in English.

Listen to the / i / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.

	/   i   /
	
	/   ɚ /
	
	EXCEPTIONS

	-ea
	-ee
	-ear
	-eer
	

	
eat
	
meet
	
hear
	
beer
	
break

	
each
	
beet
	
dear
	
deer
	
steak

	
read
	
feet
	
clear
	
peer
	
great

	
tea
	
coffee
	
fear
	
	
pear

	
bean
	
see
	
near
	
	
pear



     The typical spelling for the  / i / sound in English is –ea  and –ee.  The  / i / sound becomes /  / when –ea  or –ee are preceded by the / r / sound. There might be exceptions for any of those tips.



Figure 4: Typical spelling ( diagraph ) for the production of the /  / sound in English.

	/      /
Letter  i  between  consonants
C______C
	
	/ ɝ /


      C_______R
	
	EXCEPTIONS

	
hit
	
Kiss
	
sir
	
	
like

	
bit
	
Lips
	
stir
	
	
time

	
stick
	
Miss
	
	
	
mine

	
give
	
Live
	
	
	
sight

	
ship
	
Kick
	
	
	
night


 
 The typical spelling for the  /  / sound in English is when letter i  occurs between two consonant sounds.  The  /  / sound becomes / ɝ /  when the consonant to the right is the     / r / sound . There might be exceptions.

Figure 5: Typical spelling ( diagraph ) for the production of the / e / sound in English.

Listen to the / e / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   e   /
	
	/    ɚ /
	
	EXCEPTIONS

	-ay
	-ai
	-air
	
	

	
say
	
Wait
	
chair
	
fair
	
mountain

	
pay
	
Bait
	
stair
	
airport
	
fountain

	
way
	
straight
	
pair
	
	
certain

	
bay
	

	
hair
	
	
says  -  said

	
today
	

	
air
	
	
again


     The typical spelling for the / e / sound in English is –ay and –ai. The / e / sound  becomes     /  ɚ / when specifically the –ai combination is preceded by the / r / sound. There  might be exceptions.

Figure 6: Typical spelling ( diagraph ) for the production of the /  / sound in English.

Listen to the /  / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.

	/      /
Letter  e  between consonants:
     C_____C
	

	/ ɝ /

C_____R
	
	EXCEPTIONS

	
get
	
evént

	
her
	
	
recéive

	
bet
	
récipe
	
per
	
	
behínd

	
set
	
	
	
	
repéat

	
wet
	
	
	
	

	
let
	
	
	
	



 The typical spelling for the production of the /  / sound is when the letter e occurs between two consonants within  a stressed syllable. The /  / sound becomes / ɝ/ when  the consonant to the right is the / r / sound. There might be exceptions.













Figure 7: Typical spelling (diagraph)for the production of the / æ / sound in English.
Listen to the / æ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   æ   /
Letter a between consonants:
     C_____C
	
	/   a   /

C_____R
	
	EXCEPTIONS

	
cat
	
lab
	
car
	
	
care

	
rat
	
bag
	
bar
	
	
bare

	
bat
	
last
	
star
	
	
late

	
back
	
bad
	
far
	
	
mate

	
sack
	
that
	
cárpenter
	
	
rate



     The typical spelling for the / æ / sound is when the letter a occurs between to consonants within a stressed syllable. The / æ / sound becomes / a / when the consonant to the right is the / r / sound. There might be exceptions.

Figure 8: Typical spelling ( diagraph ) for the production of  the / a / sound in English
Listen to the / a / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   a   /
Letter  o  between consonants:
     C_____C
	
	/   Ɔ   /

C_____ R
	
	EXCEPTIONS

	
hot
	
dodge
	
for
	
	
dog

	
not
	
lot
	
nor
	
	
lost

	
God
	
rod
	
Lord
	
	
long

	
got
	
lock
	
corn
	
	
song

	
pot
	
spot
	
more
	
	
most


The typical spelling for the production of the / a / sound is when the letter o occurs between two consonants within a stressed syllable. The / a / sound becomes / Ɔ  / when the consonant to the right is the / r / sound. There might be exceptions.

Figure 9: Typical spelling ( diagraph ) for the production of the / ə / sound in English.
Listen to the / ə / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   ə /
Letter  u  between
Consonants:
     C_____C
	
	/  ɚ  /

C_____R
	
	EXCEPTIONS

	
bus
	
dust
	
fur
	
	
cute

	
but
	
must
	
	
	
mute  -  clue

	
cut
	
rug
	
	
	
put  -  push

	
shut
	
hug
	
	
	
bull  -  bush

	
dull
	
gun
	
	
	
full



The typical spelling for the production of the / ə / sound is when the letter u occurs between two consonants within a stressed syllable. The / ə / sound becomes / ɚ / when the consonant to the right is the / r / sound.
















Figure 10: Typical spelling (diagraph)for the production of the / u / sound in English.
Listen to the / u / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   u   /
	
	/   U   /
	
	EXCEPTIONS

	-oo
	
	- oor
	
	

	
moon
	
	
poor
	
	
book

	
soon
	
	
moor
	

	
floor

	
zoom
	
	
	

	
door

	
spoon
	
	
	
*put
	
flood

	
loop
	
	
	
*pull
	
blood


The typical spelling for the production of the / u / sound is –oo. The / u / sound becomes  / U / when the –oo combination is preceded by the / r / sound. There might be exceptions. *  Different spelling for the sound.


Figure 11: Typical spelling (diagraph) for the production of the / o / sound in English.
Listen to the / u / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
	/   o    /
	
	/   Ɔ     /
	
	EXCEPTIONS

	-oa
	
	-oar
	
	

	
coat
	
soap
	
board
	
	
coalition

	
toast
	
road
	
roar
	
	
coagulate

	
goal
	
*home
	
soar
	
	


	
goat
	
*low
	
hoarse
	
	

	
boat
	
*show
	
oars
	
	


The typical spelling for the production of the / o / sound is when the letters –oa occur between two consonants within the same stressed syllable. The / o / sound becomes / Ɔ / when the –oa combination is preceded by the / r / sound.*  Different spelling for the sound.










































THE SCHWA + r = / ɚ / SOUND


Listen to the / ɚ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site


     The  schwa + r = / ɚ / sound is a very usual sound in English, almost all words of two or more syllables have the schwa sound usually under unstressed syllables. There is no similar sound in Spanish; and for this reason, it requires special attention so that we can learn to identify and produce this sound appropriately. Following are some charts to explain to the different positions in a word where the  schwa + r = / ɚ / occurs.


     To do this it was necessary to combine every vowel letter with the letter  - r – to
find out when –ar, er, ir, or, ur spellings are pronounced with / ɚ / in a word. The first column in the following charts refers to the beginning of a word; the second column refers to the middle of a word; and the third column refers to the end of a word. A plus ( + ) in a column means that –ar, er, ir, or, or ur spellings are pronounced with the / ɚ /. A minus ( - ) in a column means that the sound is other than that / ɚ /. These charts also illustrate that there might be exceptions for each column. It is suggested to make use of a dictionary whose pronunciation guide makes use of the IPA system to listen to examples and exceptions for each column. 


     The charts below are part of my contribution to this site, they were designed by me based on my experience.  I have been trying to look for better ways to make the teaching-learning process of English spelling and pronunciation easier, more attractive and fun for Spanish speakers of English.



See article of  the Schwa sound.











Figure 12: Positions for –ar  pronounced as / ɚ /.

	
	ar
	

	-
	              -
	              +

	arm
	card
	dollar

	army
	large
	collar

	art
	dark
	regular

	architect
	March
	particular

	argue
	pardon
	perpendicular

	 
	 
	 

	 
	 
	 

	EXCEPTIONS
	EXCEPTIONS
	EXCEPTIONS

	a'roma  
	marry       -   carry
	far  -  fare

	a'round  
	narrow  -  paragraph
	bar  -  bare

	a'rrive  
	carrot -  married
	car  -  care

	   arid   
	war--
	compare

	arrow 
	war - ward -  warm
	ware

	 
	 
	 

	 
	 
	 

	
	
	Antonio Balderas




This chart shows that –ar is only pronounced as / ɚ / at the end of two or more syllable words. The exceptions for the first column also show that –ar is pronounced as / ɚ / at the beginning of a word when the first syllable is unstressed. The rest of the examples are pronounced with a sound other than that / ɚ /.







Figure 13: Positions for –er pronounced as / ɚ /.
	
	er
	

	              +
	              +
	              +

	Ernest
	verb
	sister

	Ernie
	term
	brother

	err
	perm
	father

	( + ) ear + cons.
	merchant
	mother

	earn
	permit
	Finger

	early
	 
	Butter

	earth
	 
	Per

	EXCEPTIONS
	EXCEPTIONS
	EXCEPTIONS

	ear (and derivations)
	merry
	adhere

	érror
	merit
	Mere

	érrand
	me'ridian
	Here

	eráser
	perish
	 

	errátic
	 
	 

	 
	 
	 

	 
	 
	 

	
	
	Antonio Balderas



This chart shows –er may pronounced as / ɚ / at the beginning, in the middle, and at the end of a word.  On the first column the –ear combination is also pronounced as / ɚ /.  This chart shows that there are exceptions for every column where the sound might be other than that / ɚ /.




Figure 14: Positions for –ir  pronounced as / ɚ /.
	
	ir
	

	              +
	              +
	              +

	irk
	girl
	Sir

	irksome
	bird
	stir

	EXCEPTIONS
	firm
	 

	irregular
	birthday
	 

	irrelevant
	thirty
	 

	irresistible
	thirsty
	 

	Iranian - Iran
	third
	 

	EXCEPTIONS
	EXCEPTIONS
	EXCEPTIONS

	Ireland - Irish
	miracle
	fire

	iron - ironic
	mirror
	tire

	iris - irate
	mirage
	admire

	 
	 
	wire

	 
	 
	 

	 
	 
	 

	 
	 
	 

	
	
	Antonio Balderas



This chart shows that –ir may be pronounced as / ɚ / at the beginning, in the middle, and at the end of a word. This chart also shows that there are exceptions for every column where the sound might be other than that / ɚ /.










Figure 15: Positions for –or  pronounced as / ɚ /.

	
	or
	

	-
	-
	+

	order
	born
	doctor

	orient
	corn
	factor

	ordinal
	form
	tractor

	organ
	thorn
	actor

	oral
	dorm
	Translator

	
	
	

	
	
	

	EXCEPTIONS
	EXCEPTIONS
	EXCEPTIONS

	
	(  +  )  WOR-
	wore

	orange
	word
	adore

	orifice
	work
	for

	original
	world
	before

	
	
	

	
	
	

	
	
	

	
	
	Antonio Balderas



This chart shows that –or is only produced as / ɚ / at the end of two or more syllable words. The exceptions for the first column also show that  sometimes –or is pronounced as / ɚ / at the beginning of a word when the first syllable is unstressed; for example, original. On the exceptions for the second column we can see that the –wor combination is pronounced with the / ɚ /. The rest of the examples on the other columns are pronounced with a sound other
than that / ɚ /.




Figure 16: Positions for –ur  pronounced as / ɚ /.
	
	ur
	

	+
	+
	+

	Urge
	turn
	fur

	urgent
	hurt
	sulfur

	urgency
	curly
	( ture ) ending

	Urban
	surf
	nature

	urbinize
	surface
	structure

	Urn
	
	future

	
	
	creature

	EXCEPTIONS
	EXCEPTIONS
	EXCEPTIONS

	uranium
	endurable
	endure

	Urine
	
	cure

	urinal
	
	sure

	urinate
	
	assure

	
	
	

	
	
	

	
	
	

	
	
	Antonio Balderas



This chart shows –ur may pronounced as / ɚ / at the beginning, in the middle, and at the end of a word. On the third column the –ture ending is pronounced with the  / ɚ /. This chart also shows that there are exceptions for every column where the sound might be other than that / ɚ /.








STEP 3:  Formation of diphthongs  in English and Spanish.


      In Spanish a diphthong is the pronunciation of two vowels within the same syllable. Diphthongs are formed by the combination of a strong and a weak vowel; and two weak vowels ( Martínez, Amparo, 1978 ).


SPANISH DIPHTHONGS FORMATION
a
                    i
e
                    u
o

By combining these vowels in Spanish we get fourteen diphthongs:
Listen to every diphthong in Spanish on THE SOUNDS OF SPANISH  site.


	DIPHTHONG 
	EXAMPLE

	ai
	paisano

	ia
	Patria

	au
	Aula

	ua
	Cuanto

	ei
	Peine

	ie
	Pie

	eu
	Europa

	DIPHTHONG
	EXAMPLE

	ue
	puente

	oi
	Zoila

	io
	radio

	ou
	bou

	uo
	mutuo

	iu
	diurno

	ui
	cuidado




     According to the IPA in English there are three diphthongs. In Spanish vowel sounds are very tense, stable and they have the same duration. In English the diphthongs are produced by a combination of two lax sounds / a/ and / aU / with the exception of / Ɔ / where the / Ɔ  /  sound is tense and /  / lax.

     Now that we have observed how diphthongs are formed in Spanish and in English, let us start focusing in the production of English diphthongs by making use of the following charts which contain some tips for each diphthong in the target language, English. We need to contrast English diphthongs with the ones in Spanish for a better understanding of how diphthongs are actually produced in the target language. Remember that vowel sounds in Spanish and hence diphthongs are very tense, stable and have the same duration in their production.

Figure 17: Typical  spelling  for the / a / diphthong. 

Listen to the / a  / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.

	/   a    /
	
	/   a ɚ /
	
	EXCEPTIONS

	
fine
	

	
fire
	
hire
	
hid

	
like

shine
	

	
tire
	
	
sit

	
site
	

	
admire
	
	
bit

	
write
	

	
wire
	
	
hit

	
hide
	

	
umpire
	
	
sick

	
mine
	

	
tired
	
	
many others




     This chart shows that when letter i  is between two consonants and at the end there is a silent e, such a letter is pronounced as  /  a   /. But when the  consonant to the right is the letter  - r – there is a  / ɚ / next to the /  a   / diphthong. The / a / diphthong may be represented by some other different spellings. The last column shows some exceptions to the tip above where the sound is other than that /  a   / or /   a ɚ /.






Figure 18:  Typical spelling for the / Ɔ  / diphthong.
Listen to the / Ɔ   / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.

	   / Ɔ  /   
	
	   / Ɔ ɚ /     
	
	EXCEPTIONS

	-  oy
	- oi
	
	
	

	
boy
	
coin
	
employer
	
	
choir

	
toy
	
join
	
lawyer
	
	

	
joy
	
voice
	
Sawyer
	
	

	
enjoy
	
choice
	
	
	

	
soy
	
oil
	
	
	



The typical spelling for the production of the / Ɔ  /   diphthong is –oy and –oi. The third column shows that  / Ɔ ɚ /  may occur when we have the following spellings:     -oyer and – awyer.  The exceptions column shows an example of the –oir combination where –oi does not sound  / Ɔ  / but / aU /.









Figure 19: Typical spelling for the / aU / diphthong.

Listen to the / aU   / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.


	/  aU  /
	
	/ aUɚ /  
	
	EXCEPTIONS

	-  ou
	- ow
	- our
	 
	

	                 
foul
	
town
	
our
	
shower
	
your

	
out
	
crowd
	
hour
	
flower
	
four

	
found
	
now
	
flour
	
tower
	
tour

	
mountain
	
cow
	
sour

	
	
pour

	
fountain
	
bow
	

	
	
trouble




The typical spelling for the  / aU / diphthong is –ou and –ow. The third column shows some examples of words that contain the ou + r spelling  -our; when this occurs a schwa is inserted between the diphthong and the r sound. The fourth column shows some examples of words where the –ower is pronounced as / aUɚ / , too. The last column shows some exceptions to the tips
provided on this chart. The sound for those words may be other than that / aU/ or / aUɚ /.  







STEP 4:  As Teachers  we do need to reflect on how and where consonant sounds produced in Spanish and English, so we can see the difference and produce the sounds of the target language appropriately.  As we already know, pronunciation plays a very important role in teaching and learning spelling in English.


Contrastive Phonemic Chart of Consonants of English and Spanish.

Example to understand every square on the Phonemic Chart of Consonants
of English and Spanish.
	 Voiceless          Voiced
                                                   sounds             sounds
	p
	b

	p
	b


          English sounds
             Spanish sounds


Listen to every vowel sound in Spanish on THE SOUNDS OF SPANISH  site.


Listen to every consonant sound in English on THE SOUNDS OF AMERICAN ENGLISH  site.



	P.A..


M.A
	   BILABIAL
	LABIO             DENTAL
	INTER DENTAL
	APICO DENTAL
	APICO ALVEOLAR
	ALVEO  PALATAL
	PALATAL
	VELAR
	GLOTTAL

	STOPS
	  p          b
 
  p          b
	
	
	

 
  t              d  
	t              d
	
	
	   k             g
  

   k             g
	

	FRICATIVES
	
	  f              v


   f
	              ð
	
	s               z
  s
	  ʃ             Ʒ   
	
	 

 
   x
	  h

	AFFRICATES
	
	
	
	  
	
	   ʧ           ʤ
  
   ʧ
	
	
	

	NASALES
	               m                                   
               
               m
	
	
	
	   n
                    
                          
   n
	                    

                ñ
                      
	
	               ŋ
	                   
 

	LATERALS
	
	
	
	
	                 l

                 l                                
	
	
	
	   

	VIBRANTS
	
	
	
	
	                 r

              r  ř
	
	
	
	

	GLIDES 
	
	
	
	
	
	
	               j

               j
	               w

                w
	



INSTRUCTIONS:  By making use of the consonant chart and a face diagram above, look at the contrast   between the consonant sounds in Spanish and those  of the native language one at a time.  Look at the description for each consonant of Spanish and English which make use of the following criteria:

CRITERIA FOR CONSONANT SOUNDS:
a) Point of articulation ( see terms on chart above )
b) Manner of articulation ( see terms on chart above)
c) Voicing 
1. Voiceless sounds
      2. Voiced sounds

SPANISH CONSONANT SOUND DESCRIPTION:
/ p / bilabial-stop-voiceless
/ b / bilabial-stop-voiced
/ t / apicodental-stop-voiceless
/ d /apicodental-stop-voiced
/ k / velar-stop-voiceless
/ g / velar-stop-voiced
/ f / labiodental-fricative-voiceless
/ s / apicoalveolar-fricative-voiceless
/ x/ velar-fricative-voiceless
/ ʧ / alveopalatal-affricate-voiceless
/ m / bilabial-nasal-voiced
/ n / apicoalveoalr-nasal-voiced
/ ñ / alveopalatal-nasal-voiced
/ l / apicoalveoalr-lateral-voiced
/ r / apicoalveoalr-vibrant-voiced-flap
/ ř/ apcioalveoalar-vibrant-voiced-trill
/ j / palatal-glide-voiced
/ w / velar-glide-voiced
ENGLISH CONSONANT SOUND DESCRIPTION:
/ p / bilabial-stop-voiceless
/ b / bilabial-stop-voiced
/ t / apicoalveolar-stop-voiceless
/ d /apicoalveolar-stop-voiced
/ k / velar-stop-voiceless
/ ɡ / velar-stop-voiced
/ f / labiodental-fricative-voiceless
/ v / labiodental-fricative-voiceless
/  / interdental-fricative-voiceless
/ ð  /interdental-fricative-voiced
/ s / apicoalveolar-fricative-voiceless
/ z / apicoalveolar-fricative-voiced
/  ʃ  / alveopalatal-fricative-voiceless
/ Ʒ /  alveopalatal-fricative-voiced
/ h / glottal-fricative-voiceless
/ ʧ / alveopalatal-affricate-voiceless
/ ʤ / alveopaltal-affricate-voiced
/ m / bilabial-nasal-voiced
/ n / apicoalveoalr-nasal-voiced
/ ŋ  / alveopalatal-nasal-voiced
/ l / apicoalveoalr-lateral-voiced
/ r / apicoalveoalr-vibrant-voiced-flap
/ j / palatal-glide-voiced
/ w / velar-glide-voiced



     Once we have observed where and how each sound is produced in English having contrasted it with Spanish, let us see some typical spellings for each consonant sound in English:


Spelling Tips for consonant sounds:

The sound / p / can be spelled p , pp, gh.
        Listen to the / p / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Examples:  pen, stop, apt, aspirate, supper, apart, hiccough, and many others.

The sound / b / can be spelled b , bb.
        Listen to the / b / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
       Examples: boy, cab, abdomen, arbiter, cabbage, about, and many others.

The sound / t / can be spelled t, tt, th.
Listen to the / t / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: time, cat, atmosphere, article, butter, attack, Thomas.

The sound / d / can be spelled d, dd.
Listen to the / d / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: day, mad, admire, ordinary, ladder, addict.

The sound / k / can be spelled c, qu, ch, k, “x” where x is pronounced as / ks /.
Listen to the / k / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: can, queen, mechanic, king, box.
The sound / ɡ / can be spelled g, gg, “ x “ where x is pronounced as / gz /.
Listen to the / ɡ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: get, baggage, exact.

The sound / f / can be spelled f, ff, ph, gh.
Listen to the / f / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: fat, affair, phone, tough

The sound / v / can be spelled v, ph.
Listen to the / v / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: vest, Stephen.

The sound /  / can be spelled th.
Listen to the /  / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: think, method, math

The sound / ð  / can be spelled th.
Listen to the / ð / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
      Example: they, leather, breathe

The sound / s / can be spelled s, c, ss, sc, ce
Listen to the / s / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: seat, cedar, kiss, scissors, dance


 The sound / z / can be spelled z, zz, s, se, ss
Listen to the / z / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: zoo, buzz, cars, rose, scissors

The sound /  ʃ  / can be spelled sh, ch, s, -tion, -ssion.
Listen to the / ʃ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: sheep, Chicago, Sean, nation, expression.

The sound / Ʒ /  can be spelled  ge, -sure
Listen to the / Ʒ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: garage, measure

The sound / h / can be spelled h, ch.
Listen to the / h / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: house, bach.

The sound / ʧ / can be spelled ch,  t, -ture.
Listen to the / ʧ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: church, question, nature.

The sound / ʤ / can be spelled ge, dge, d
Listen to the / ʤ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: change, edge, soldier

The sound / m / can be spelled m, mm, 
Listen to the / m / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: man, mammal 

Th sound  / n / can be spelled n, nn
Listen to the / n / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: never, annoy

The sound / ŋ  / can be spelled –ng
Listen to the / ŋ / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: sing, singer

The sound / l / can be spelled l, ll.
Listen to the / l / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: lake, call, old, whistle, always, alive.

The sound / r / can be spelled r, rr
Listen to the / r / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: red, arrive

      The sound  / j / can be spelled y, i, u
       Listen to the / j / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
       Example: yes, opinion, universe


The sound / w / can be spelled w, wh, qu
       Listen to the / w / sound  in English on THE SOUNDS OF AMERICAN ENGLISH  site.
Example: water, what, queen


Different phonics approaches and spelling


     Now that we have already learned the different tips for every vowel, diphthong and consonant sounds, we may start reflecting on the different approaches to phonics that have been used to teach spelling:


a) Synthetic phonics: It is a method where teachers teach phonics to children in a proactive and systematical way from the age of about five by showing them the sounds of each letter ( not the letter names ) and how these sounds can be blended to run together to make short words.

b) Analytical phonics: Children were taught to read through this typical method. For teachers who use the analytic phonics the percentage of children who fail to learn to read is unacceptably high. One of the problems with this method is that it is far too concerned with the whole word, and so reading becomes about memorizing the look of the whole word. This approach encourages guessing as a first reading strategy. 
               
c) Analogy phonics: It is a method where students are taught  the pronunciation  ( or spelling ) of a new word by making an analogy to an known word. This method is focused on word families.

d) Embedded phonics: Children are taught through real reading experiences by embedding phonics instruction into text reading.
STEP 6:  We as teachers need to know the difference between stress in Spanish  
               and in English.

INSTRUCTIONS:  In Spanish there is only one stress on a word and it may be written or uttered. In Spanish words are divided according to their stress as:
“Agudas”
“ Graves”
“Esdrújulas”
“Sobreesdrújulas”

In contrast, in English there are three levels of word stress: 

Primary        (  ‘  )
Mid              (  `  )
Weak          (   ̮  ) 

      According to some phoneticians, there are as many as six levels of word stress. It is recommended for pedagogical purposes to work only on the three levels of word stress mentioned above, Maya de León (1995).

     There are several systems of notation for marking stress in a written word that can help make the concept visual for students:
CAPitals
Boldface
●  ●
bubbles
áccents
underlining

      Maya de León  ( 1995 ),  also shares some of the methods teachers can use to make students understand which syllable or syllables on a word are stressed.

Some activities that teachers can use with their students are:

a) LISTENING DESCRIMINATION
     Teachers make use of nonsense syllables in order to check if the students hear the difference between stressed and unstressed syllables. For example, in the following exercises, students have to write whether the two syllables in each pair are the same or different. The teacher reads:
Same or different?
1. la LA       la LA
2. LA la       la LA
3. la LA       LA la
4. LA la       LA la
5.  la LA      la LA   

CONTROLLED PRACTICE

     Teachers ask students to repeat after him or her lists of words that share a rhythmic pattern. Teachers can tap out the rhythmic pattern or clap as they practice. For example; 

STRESS ON THE FIRST SYLLABLE   STRESS ON THE SECOND SYLLABLE
paper                                                              alíve
music        			                            abóut

Dealing with stress and unstressed syllables can help our students identify the schwa sound  / ə / discussed earlier.

See article of  the Schwa sound.


SUBTOPICS:  Spelling prefixes
                        Spelling suffixes

One more aspect we need to consider is the sound- spelling correspondence of
suffixes and prefixes attached to the base; see example:

   PREFIXES	                                        STEM                                            SUFFIXES
( BASE )

 (
WORK
) (
ER
) (
CO
)

 (
EXAMPLES
RE
ANGLO
ANTI
AUTO
) (
EXAMPLES
-ABLE
-OUS
-ER
-OR
)






SUBTOPICS: TRUE COGANTES VS FALSE COGNATES
True cognates are words similar in spelling and have the same meaning.
False cognates are words similar in spelling but have different meanings.

TRUES COGNATES
	NOUNS
	ADJECTIVES
	VERBS
	ADVERBS

	CONFUSION
	CONFUSING
	CONFUSE
	

	
	
	
	DELIBERATELY

	
	
	
	



FALSE COGNATES
	NOUNS
	ADJECTIVES
	VERBS
	ADVERBS

	FABRIC
	
	
	

	
	TERRIFIC
	
	

	
	
	REALIZE
	

	
	
	
	ACTUALLY



SUBTOPICS: BORROWED WORDS OR BORROWINGS
Borrowings are loaned words from other languages and there is a great amount of
them.

BORROWINGS
	CLOTHES
	FOOD
	OBJECTS
	THINGS IS GENERAL

	SHORTS
	HOT DOG
	MOUSE
	OK

	BLAZER
	CORN FLAKES
	CD
	PC


SUBTOPICS:  -ED ending
                        -ING ending

Let us now analyze the sounds for –ed ending in regular verbs.

REGULAR VERBS
	INFINITIVE
	PRESENT PARTICIPLE
	PAST
	PAST
PARTICIPLE

	To dance
	dancing
	Danced        / t /
	Danced        / t /

	To compare
	comparing
	Compared   / d /
	Compared   / d /

	To investigate
	investigating
	Investigated /Id /
	Investigated /Id /






   
















-ed  ending
 -ED ending in English is pronounced in three different ways depending on the last  sound of  the final letter or letters.

	/  t  /
	/  d  /
	/ I d /

	In regular verbs ending in any of the following voiceless sounds, the –ed ending is pronounced with the  /  t  / sound.
	In regular verbs ending in any other voiced sound ( vowel or consonant )not included on the first and last column, the –-ed ending is pronounced with the / d / sound.
	In regular verbs ending in any either t or d letters the –ed ending is pronounced as / I d / or / ə d /.

	  ___________k
F.i: worked
	F.i: rubbed
	___________t
F.i: wanted

	 ___________p
F.i: stopped
	F.i: changed
	__________d
F.i: needed

	___________sh
F.i: washed
	F.i: called
	

	___________ch
F.i: watched
	F.i: summed
	

	___________x
F.i: fixed
	F.i: combined
	

	___________ss
F.i: kissed
	F.i:  remembered
	

	__________ce
F.i: danced
	F.i: closed
	

	___gh ( pronounced as f )
F.i: laughed
	F.i: showed
	

	
	F.i: played
F.i: studied
F.i: buzzed
	








Rule for -ING ending in regular and irregular verbs.

	INFINITIVE
	PRESENT PARTICIPLE
	RULE
	MORE EXAMPLES

	TO WORK
	WORKING
	ADD –ING FORM TO REGULAR VERBS TO FORM THE GERUND.
	STUDY- STUDYING

	TO DANCE
	DANCING
	DELETE SILENT E AND ADD ING FORM 
	WRITE - WRITING

	TO CUT
	CUTTING
	WHEN WE HAVE A VOWEL BETWEEN TWO CONSONANTS IN ONE SYLLABLE VERBS, DOUBLE THE LAST CONSONANT AND ADD ING FORM.
	SWIM - SWIMMING
























     With all these ideas in mind we as teachers can start making use of the material provided here and also start developing our own tools in order to help our students  overcome problems in spelling that lead to improve their self-confidence when trying to make use of  the target language inside and outside of the classroom. Following are some suggested games that have been designed in order to learn to practice English spelling having playing. Some Mexican traditional games were modified to achieve this goal:

GAMES

a) VOWEL BINGO.
For small groups and / or teams. 
Play it with vowel ( sounds )symbols  on tables. The winner is the one who has the sound  line correctly chosen, either vertical or horizontal lines. 

b) TIC TAC TOE.
Play it by teams.
Draw a big   #  and have  one member from each team pick up a card and write a word with the sound on it.  If right, score  X or 0 at random until one team wins.  If wrong, the chance is passed on to the opponent team member. If s/he fails, there is no score and the opportunity to select another card goes back to the original team. 

c) ODD MAN OUT.
Play in pairs or in small groups, or individually.
Follow instructions on sheet and set up a time limit according to the learner's level.  The one who finishes first, all correct, wins. 

d) LETTER SOUP.
Play it with  small groups, or individually.
The purpose of the game varies depending on the learner's level of English and  class purpose.  The original purpose is to practice spelling words considering vowel sounds and consonants to practice past tense,  past participle form of regular or irregular verbs or any other vocabulary.  The one with the right, previously fixed number of words found, wins. 

e) HOT POTATO.
Play it with small groups, or the whole class if not very populated  ( 15  - 20 is OK ).
Make a circle and pass  on   an   object    (a ball, or any toy ) around to each participant while someone away from the group, who is not looking at them, cries out HOT POTATO! After every 5 or 10 seconds of clapping or music.  The person, who has the object at that time, has to write  a word with the sound chosen right there and then by the one who cried out. If it is right, s/he continues playing, if not, s/he is taken out of the game.  S/he can become the person crying out HOT POTATO next.  The one who stays last or longer wins the game. 

f) MISS OR MR. VOWEL.
Volunteers.
Some members from the group come to the front of the classroom and they will be given a card with a vowel sound.  The idea is to give them the opportunity to practice the sound they have on the card and to say and spell a word with that sound.  The purpose of the game is to break the ice and have fun. 

g) SWAT THE SOUND.
By teams.
Two members from each group/ team participate in this game. Either some sounds or symbols can be written on the board or on a chart so that when the teacher cries out a word or sound, the two members go SWAT that word or sound with a swatter.  The first participant to do it right scores and the team that has the higher number of correct answers wins. 

h) VOWEL MARKET.
By teams or individually.
One member from each team participates in this game. The instructor cries out a sound and the participants have to look for the words with that sound. They have to go and BUY the right words from the Vowel Market.  The first one to get the right words ( three or more ) wins. 



i) SOUND MEMORY GAME.
By teams.
Two members from each team participate in this game. On the board or chart, there are  6 - 8 - 10 or 12 pairs of words and pictures.  The idea is to match the picture with the corresponding word. 

j) DICE FOR YOUR LUCK.
By teams.
The purpose of the game is to score a number from 50 to 100 points.  The instructor  sets the limits ( time and points ).  Each member of the team rolls the dice and finds the lucky number.  That number matches one of the 12 vowel sounds.  One member of each team at a time writes a word on the board with the corresponding number of the vowel and scores 5 to 10 points. The team with the higher score or the top score wins.  

     Some other ideas to practice English spelling that having fun are: practicing with songs in English, analyzing TV programs, films, and the like.  

NB. Variations to the way of playing these games are possible. 
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